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SOCIO-PEDAGOGICAL AND PSYCHOLOGICAL CONDITIONS OF PROFESSIONAL TRAINING OF FUTURE SOCIAL PEDAGOGUES IN THE MODERN SYSTEM OF HIGHER EDUCATION OF UKRAINE 
The authors analyze conditions of improvement of professional training of future social pedagogues. The article scrutinizes groups of socio-pedagogical and psychological conditions and proves their effectiveness. This paper makes an effort to prove the need for improvement of civic engagement, independence,   firmness of purpose, openness of students. It has determined and analyzed psychological components of professional training for future social pedagogues: psychological readiness for professional activity, psychological competence, motivational component, effective procedural component. All the components are treated as a unified system.  
Introduction
The modern system of professional training of future social pedagogues in Ukraine is characterized by constant changes in the legislative framework that affect the specificity of professional readiness.  The state regulatory texts directing the development of the Ukrainian higher education (National Strategy of Development of Education of Ukraine Till 2021 (2012), Ukrainian Law on Education (2016), Law on Higher Education (2014), Project of the Concept of Development of Education of Ukraine from 2015 to 2025, the Presidential Decree on the Ways of Enforcement of the Education Development Priority in Ukraine (2010)), and other  regulated statutes  recognize integration in the European and world educational framework as the main guidance for the development of professional training system. It can serve as a prediction of restructuring of not only the higher education system, but all its components. One can expect the arrival of a new generation of people able to enter freely to the world community, to socialize and to fulfil themselves. Thus, professional training of future social pedagogues deserves special attention as their leading function is to assist the person in dealing with socialization, self-transforming, and self-fulfilment issues in the changing society.  
The system of professional training of future social pedagogues in Ukraine possesses several discrepancies which affect the development of practitioners: the necessity of active introduction of the European experience of person-oriented education in the system of socio-pedagogical work, and the insufficient level of economical, political, and other systems of the country;  main professional functions of the social pedagogue, and their uneven realization in the society; the practice of socio-pedagogical activities that includes work with a certain category of population, and lack of possibilities for learning methods of socio-pedagogical work at the sufficient level, as the professional training of future social pedagogues has a wide range of competences; the importance of practical component for effective professional training of social pedagogues, and the existing limit of classroom hours in the modern university system for the development of practical skills in the authentic environment. 
The constant exposure to the above-mentioned discrepancies leads to the loss of faith in personal professional abilities, the downgrading of the profession. It prevents the social teacher from creating their own private practice, and subsequently denies them additional material resources. This very conclusion has been further proved by the results of the descriptive experiment embracing 1062 students of the Social Work, and Social Pedagogy majors of bachelor, master, and specialist education levels of full-time and part-time departments of the Ukrainian universities. According to the results, the majority (69%) of students demonstrated low level of readiness for professional work. They typically lack aims in their professional activity and personal lives; they are easily influenced by the others; they struggle to specify positive aspects of their personality, skills, and preferences. The medium level is at 23%; at this level students are expected to possess plans for future concerning their self-fulfilment, but they do not take any specific practical steps showing wait-and-see attitude. They show only fuzzy perception and weak understanding of their strengths. They lack the ability of rational distribution of their efforts and often experience fatigue. In co-operation with other people they sometimes take the subject position, but change it quickly. Only 8% of students show the high level of professional readiness possessing the following features: distinct plans for self-actualization in the future; taking real practical steps to reach the set goals; active social engagement (participation in scientific competitions, projects) and life position; using hobbies as means of reaching personal goals; a strong subject position in co-operation; rational usage of free time. 
Thus, the professional training of future social pedagogues requires the creation of special socio-pedagogic and psychological conditions of the education process benefiting the improvement of the existing professional training system. 

1. Socio-pedagogical conditions of professional training of future social pedagogues in the modern higher education system of Ukraine. 
The analysis of existing scientific paper on professional training of future social teachers shows that a great number of works deals with socio-pedagogical aspects of professional training, e.g. works by A. Kapska, H. Laktionova, M. Lukashevych, L. Mishchyk, V. Polishchuk. At the same time, despite the high significance of the studies done, the issue of creating special socio-pedagogical conditions of training of future social teachers has been insufficiently covered in those sources. 
Using the analysis of the definitions of conditions in philosophy [1], psychology [2], pedagogy [3; 4] literature, and taking main challenges of higher education in consideration, we have defined the essence of socio-pedagogical conditions as the complex of objective possibilities of the environment that correspond to internal features of personal development and contribute to formation of an independent, socially active professional able to deal with personal, work, and social issues. 
As the first condition in the framework of the education experiment, we offer the inclusion of the future professional in different activities contributing to acquiring professional knowledge, skills, and, subsequently, self-confidence. Such activities can be voluntary work in different organizations dealing with socio-pedagogical issues; participation in international and state projects, organizations, student unions. Future social teachers got acquainted with work of different youth organizations, learnt to locate different unions of both international and state levels on the Internet, and optionally applied for different programs and projects. This very activity enables future social teachers to function as an open independent unit of the socio-pedagogical system, develop practical skills, and enrich themselves with the international experience. For instance, students got acquainted with the capacities of the following international organizations: AIESEC, Enactus, Global Nest, Granite, etc. 
AIESEC is a youth leadership movement. It is an international youth non-profit and non-political organization fully run by students with the purpose of locating and developing the leadership and professional potential for making positive changes in the society through organization and realization of socially meaningful projects. Enactus is an international non-profit organization which unites students, teachers, and businessmen using entrepreneur action for raising life quality and life standards of people with different needs. Global Nest is an international association of scholars, technologists, engineers, and other interested groups taking part in all scientific and technological aspects of the environment and employing sustainability-oriented methods. The Granite international organization works in the framework of the Young Trainer School project aimed at humanitarian students, particularly ones majoring in psychology and pedagogy, willing to act as a facilitator or an assistant trainer. The Foundation of Regional Initiatives (FRI) is the biggest Ukrainian youth public organization that unites young people from all the regions of Ukraine. Its activities promote cultural pastime and arts. The UReport youth project enables its participants to offer their own idea about solving social problems of a certain region and Ukraine in general and to learn other opinions on important social issues.
We have determined the next socio-pedagogical condition of training a future social teacher as creating possibilities for introducing different material resources; lobbying of socio-pedagogical work issues and drawing attention of the society to them. One of such methods contributing to realization of the above-mentioned tasks was the method of project management (creating projects and obtaining grants for their implementation). While studying the issue of creating socio-pedagogical projects, the students learned to determine project aims, structure, goals; to choose activities for the project; to create project roadmap and its budget; to anticipate results and effectiveness of the project.    
 A British scholar Mark Brown determines the main demands to project goals as: consistency with functional goals of the business/organization; measurability in the following categories – quality, quantity, time, cost, and specific end product [5].
A well-designed project always contains the following components: a brief history of the organization; goals of the project; the mission of the organization, and how it correlates with the project; the description and social value of the issue the project is aimed at; clear project aims; implementation plan for each aim together with description of methods; detailed chronological list of actions aimed at the project implementation; description of responsibilities of each project participant, and the participants’ qualifications; detailed budget with budget items  and available resources; detailed explanation for budget items; attached price lists; letters of support verifying experience of the organization in the given field; documents proving the ability of the organization to implement the project.     The success of the project also depends on the following: orientation at interests of all the parties involved in the project (all parties need to profit from the project implementation); assessment of the practical basis for the project implementation; ensuring clear logistics, meaning that the planned amount of work has to be reasonable about the amount of resources needed; supporting possible optimization of certain activities.  
While analyzing the specific features of creating socio-pedagogical projects, we drew the students’ attention to the remoteness of pedagogical result and peculiarities of co-operation in Human-Human and Human-Society systems, to the difference between project goals and aims.   Future social teachers in the process of their professional training should learn to create attractive projects for the sponsor taking their interest in the project realization in account. One can talk about the development of students’ skills to sell their intellectual product that is a merchandising of a kind.  This notion is actively used in economics and is a specific marketing technology realized at the level of retail traders. Merchandising as an applied discipline combines knowledge of advertisement types, methods of psychology and sociology, principles of composition and design. 

Merchandising is a physical placement and preparation of goods at the point of sell that stimulates the customer to make spontaneous purchases, and also exact presentation and thorough knowledge of the merchandise [6].

French experts Alain Welkhoff and Jean-Emile Mason note that merchandising is a complex of methods and ways to help selling goods at the sale point [7]. 

Using this notion in the aspect of creating social products in the socio-pedagogical work, one can speak about adhering to the rules of writing, designing, and implementing certain requirements to improve the project attractiveness. The social project is a product aimed at drawing the attention of participants, sponsors, society. 
In this light the future social teachers studied the following questions of organizing and designing social projects: problem choice and analysis; determination of priority groups; complex evaluation of the problem field; choosing activities; discussion of the project feasibility; structure and requirements of the project form (compliance to the donor’s priorities; activities in the project framework must conform to the strategy; the project results must be grounded and desirable; the project budget must be realistic and in accordance to the planned activities; the project must be sustainable and perspective; experience and sufficient resources, qualified personnel needed for the project implementation must be available; there must be faith in the necessity of the project implementation); rules of creating a logframe. 
The special importance in the process of training social teachers was assigned to teaching skills of using PR-technologies in socio-pedagogical work. PR technologies (public relations technologies) require using different communicative means to draw attention to the problem, creating a new model of public consciousness, mentality, attitudes in the society. That is why future social teachers learnt principles of street social work; using mass media to attract attention to socio-pedagogical problems; rules of creating social advertisement, managing charity events; art of public speaking and presentation of opinions on solving socio-pedagogical issues. Students also developed their skills of scientific work (academic writing, creating articles and abstracts, conference speeches). 

Studying at high school is a complex and difficult process requiring the student to have high levels of consciousness and activity, extraordinarily high intellectual effort, concentration, mobilizing will, high working capacity, self-organisation, rational time management. To this end, the students mastered skills and knowledge of the following topics: Student Time Budget, Methods of Quick Memorization, Perception and Memorization of Lectures, Effective Work with Scientific Literature. It contributes to students’ quick adaptation to university studies and rational organization of cognitive activities.  
The diversity of student life (classroom studies, individual work with information sources, participation in public and cultural events, different meetings, etc.) requires the student to have a leading idea, a personal life meaning, a favorite activity, or otherwise crises and disappointments are sure to arise. That is why the next socio-pedagogical requirement of future social teacher training is formation of their worldview position that calls for the development of leadership skills, positive life attitudes, and healthy physical and mental lifestyle. These goals are realized both in and outside classroom work. For instance, students learnt to detect fatigue signs in time, and mastered methods of mental and physical recuperation during their studies of professional deformation. Sports activities were promoted particularly strongly among students, with the influence of physical exercise on the human organism explained in great detail. 
   Revitalizing influence of physical exercises lies in stimulation of intensity of biological processes in the body. It is determined by the fact that the cerebral cortex sends impulses to the locomotory system and simultaneously stimulates vegetative nervous system centers. Intensification of endocrine gland activity improves the functioning of the cardiovascular system, the respiratory system, metabolism, and different defensive mechanisms, including immunobiological ones. Rotations of exercises  stimulating nervous system excitation (rapid strength exercises for major muscles) and ones inducing inhibition processes (breathing exercises, muscle relaxation exercises) contribute to the recovery of normal mobility of nervous processes (Popov, 2005).  

Participation in sports benefits physiological processes as well as formation of leadership skills. The organization of the rehabilitation process includes communication with different people, on which the effectiveness of the rehabilitative influence on the junior teenager depends. That is why the focus on leadership skill development, forming of leader psychology and worldview of future social pedagogues in the process of professional training is of great importance 

Success of professional activity and any activity of the personality depends on their attitudes, emotional state the person in question currently resides in. It is common knowledge that the nervous system coordinates all the organs and system of the organism. It has been experimentally proven that negative emotions lead to damaging biological and chemical disorders resulting in illnesses and lowering of immune systems of the organism. That is why a special importance during professional training of future social pedagogues should be assigned to establishing a code of sanogenic behavior that includes skills of resisting all the negative factors harmful to physical and mental health. A future social teacher should be able to resist internal discomfort and external disharmony. Recognizing health and personal freedom as the highest values is of utmost importance.  These skills include the removal of internal “killers” preventing the person from fully enjoying life and feeling content with it. Every future professional has their own internal barriers such as fear, anxiety, and lack of confidence. External negative influences made by clients, managers, various social conditions have to be taken into consideration as well. To counteract those, a future teacher has to master different methods and techniques of restoring physical and emotional well-being. 
To this end, the students were given exercises changing the internal structure of the ego (value system, attitudes to themselves and the others, sets, aims, interests, dreams, aspirations). They require evaluating the student’s self-confidence level, self-attitude, and the degree of orienting for success.   For example, the following exercises can be used: «What step am I at?», «Colour of emotions», «Success formula», etc. This group of exercises contributes to the desire for personal growth, concentration on the necessary goals, estimation and normalizing of self-esteem, etc. 
For example, in the framework of Human Lifestyle topic the students dealt with the main factors determining the emergence of illnesses, lack of success, and dissatisfaction with life. In so doing, the stress was put on the correct attitude to errors in professional and any other types of activities, forming the readiness to reach the goal and set aims in practice. While studying the topic Worldview and Its Connection to the Socialization Processes the students got acquainted with the following notions: factors of personal development, system of values, and its influence on personal life quality, life perception and understanding. 
It enables students to better understand ways to form optimistic life attitudes, to set themselves for success in their undertakings, and to contribute to creating the feeling of happiness as a norm of personal life.  

2. Psychological conditions of professional training of future social pedagogues in the modern system of higher education of Ukraine. 

Professional training as a process ensuring readiness of the future expert to the professional activities develops and activates efforts and professional consciousness only when the cognitive activity of the future social teacher happens in conditions close to practical professional activities; that means conditions when cognitive and theoretical activities are compared with professionally oriented activities. As the social pedagogue is a significant figure in the social sphere as a subject of the general and professional culture in the role of an organizer, a manager, and an immediate executor of social work, the psychological training of social pedagogues must ensure formation and comprehensive development of a competent, competitive, intellectual, creative expert with an active social position, ready to make a conscious choice of the personal position in the professional activities in the social sphere.  Activity aspects of social work acquire special topicality, as the reality demands using not only different forms and methods of work adequate for the new needs of society, but also a special content aimed at real help to people. Practical implementation of activity approach in social work requires not only getting future social teachers acquainted with new methods of social work, but serves as a scientific foundation for researching   effective mechanisms and psychological conditions of adapting those methods to concrete clients with taking into account development perspectives and determining their place in life. 
The content of psychological conditions of professional training of future social pedagogues is determined by interpenetration of the three main methodology approaches existing in the world practice of professional training of social workers: 
− individualism that regards professional activity as the activity of a single social worker in the framework of the state approach and tasks of social policy; 
− collectivism that regards social (socio-pedagogical) work as a form of organization of joint actions aimed at solving social issues; 
− reflective humanism that regards this kind of professional activity as an interpersonal cooperation based on humanistic values and aimed at contributing to personal socialization [10; 11; 12; 15]. 

Nowadays in Ukraine as well as in other countries of the world there is an ongoing discussion of the notion that teaching social work should not only passively reflect social development, it must actively search for ways of solving appearing social problems. Professionals of the social sphere should be trained in such a way that they are capable of changing, removing, and correcting negative social phenomena in the society. And that can be possible only in educational establishments building their teaching on the new basis and taking into consideration the social policy tendencies in the country. 
The social teacher training is done through forming specific professional skills, One of the main tasks of the professional training of social pedagogues is immediate focus of teaching on forming psychological and professional competences of students on the basis of mastering professional knowledge and skills of work with different categories of clients in their future practice.   In that regard, we stress the importance of the following psychological components of professional training of future social pedagogues: psychological readiness for professional activities, psychological competence, motivational component, effective procedural component, personal component, productive component.  
The analysis of the existing scientific works showed that psychology of forming the readiness for professional activities, mastering professional knowledge and skills by the student had been studied by a number of scholars including: H. Ball, V. Bocheliuk, L. Dolynska, S. Maksymenko, Y. Milerian, V. Moliako, M. Priazhnikov, V. Rybalka, M. Smulson, etc.   
The preparation to professional work primarily includes development and formation of the personality that gets a certain profession based on social and psychological foundations directing the process of professional preparation to the successful emergence of a future professional. From our point of view, the professional is a psychologically mature, comprehensively and harmonically developed personality who uses knowledge acquired during studies and aims to realize their professional and practical skills, and creative abilities successfully in the professional sphere.  As a rule, the maturation of the professional’s personality has its own peculiarities determined by the object of activity. In its turn, the professional training of social teachers must be committed together with taking into consideration perspective requirements set by the professional activity. The result of professional training is readiness to professional activity. 
We specify the following components in the structure of the psychological readiness for professional activity: 
· positive attitude to a certain activity, profession; 

· professional traits of character adequate for the professional requirements;
· necessary knowledge, abilities, skills;

· stable professionally significant features of perception, attention, thinking, emotional and will processes; 
· presence of professionally beneficial psychological states of interest, concentration, mental well-being. 
From our point of view, the psychological readiness for professional activity is the integral personal phenomenon  that includes firm aspiration for work in this field, presence of adequate knowledge, abilities, and skills, and also a complex of individually  typological, socio-psychological peculiarities ensuring high efficiency of professional performance in the given field; purposeful expression of the personality including their ideas, attitudes, motives, feelings, will and intellectual qualities, knowledge, abilities, skills, sets, etc. [9].  

Psychological readiness for activity is regarded as a uniform expression of the personality, and by the readiness for activity we understand a specific personal state that requires the subject to have an image of action structure and constant orientation of consciousness to its fulfillment. 
Thus, readiness is a complex structural phenomenon that includes motives directing students to the recognition of the necessity to solve tasks. It is a result of training students for the professional activity at universities. 

So, the readiness of a future social pedagogue to the professional activity is a complex of features and phenomena of the personality determining the abilities and ensuring successful completion of all professional functions of a professional of social profile.  The readiness simultaneously serves as means of increasing efficiency of professional activity. The necessity of forming psychological readiness of future social pedagogues to professional activity is determined by objective needs for competitive employees that meet the world standards.  
The training of future social teachers in higher educational establishments should ensure the full process of forming psychological competence in the professional activity as a pre-requisite for reaching high competitiveness. Psychological readiness is highly significant in work with clients in crisis situations who typically show acute psychological manifestations: lowered level of trust, rise of conflicts, domination of negative emotional states, uncertainty, lowered work motivation, etc. 
Psychological competence of a future social teacher is a structured system of knowledge of the human as an individual, individuality, a work subject, and a personality included in the individual or joint activity and enacting different social interactions. Psychological competence in the socio-pedagogical sphere can be regarded as a complex of knowledge, abilities, and skills in psychology; clearness of the position regarding the role of psychology in the professional activity of a social pedagogue; skill of using psychological knowledge in socio-pedagogical work with clients; ability to see beyond the client’s behavior and determine their state, level of development of cognitive processes, emotional and will sphere, traits of character, ability to orientate, evaluate the psychological situation in relations with a person and a group, and choose a rational mode of communication; to enact a pedagogically correct influence on the client’s state of mind for a prolonged period of time for their harmonious development. As a system, psychological competence consists of several relatively independent, but interconnected substructures: socio-psychological, socio-perceptive, autopsychological, communicative, and psychological and pedagogical competences.  

The socio-psychological competence based on socio-psychological peculiarities of different categories of population and mastery of skills of interaction with those categories allows the social pedagogue to solve the whole spectrum of clients’ problems in juridical, professional, social spheres. The substructure of socio-perceptive competence plays an important role in perception and understanding personal peculiarities of the client, their psychic and emotional states in the extreme crisis conditions influencing their behavior. The substructure of autopsychological competence includes reflexive knowledge and personal professional qualities ensuring high psychological endurance, influencing the environment, readiness for acting in crisis situations, leader behavior that lead to trust from clients.  The substructure of communicative competence is a system of knowledge about kinds, forms, methods, and factors of efficiency of business, work, trusted communication; about methods of psychological influence on partners, and their peculiarities in the conditions of constrained communication affected by extreme factors; about the influence of negative emotional states on perception, understanding, and processing of information; about the system of special communicative skills enabling effective interaction, influencing the communication partners in different situation of cooperation and in different emotional states. The substructure of psychological and pedagogical competence includes knowledge and skills of stabilizing moods in relationships, forming trust, certainty, beneficial moral and psychological atmosphere [13]. 
    The motivational component of professional training of future social pedagogues includes professional cognitive, social, and personal motives of studying. Professional cognitive motives include wide cognitive needs, interest in getting professionally specific knowledge and skills; an important social motive of getting an education, according to students, is getting a relevant position and career advancement. Personal motives of studying for students are needs for self-development and fulfillment. 
The motivational component expresses the conscious attitude of the future professional to the professional activities. It is a linchpin holding main qualities of a professional, as the nature of participation in educational and developmental processes together with the achieved results depend on the way a social pedagogue motivates their readiness for the activity. 
Motivational readiness, receptivity to psychological and pedagogical innovations is an important trait of an educator, as only the motivation adequate to the professional activity aims assures effective work and manifestation of the social pedagogue’s personality. 

The effective procedural component embraces the parameters characterizing the development level of professional abilities; skill of determining the general and the culturally specific features in different societal strata; skill of successful co-operation with the members of one’s own group as well as of other groups dissimilar in different aspects; creative attitude to work, adherence to principles and exactingness, social responsibility, readiness to make well-grounded decisions; ability to mobilize one’s personal potential to solve different tasks;   ability to analyze processes taking place in the sociocultural space, their influence on the efficiency of professional activities; ability to single out sociocultural problems arising in the process of co-operation; ability to co-operate in different social groups (a team, a corporation, a group); ability to orientate and make decisions in different situation of social interaction; ability to resolve conflicts; tolerance to the environment (including everything provoking unwanted reactions and unwanted behavior); mastery of business etiquette and speech ethics; ability to create well-meaning, beneficial atmosphere in the process of sociocultural interaction; critical thinking;    high creativity in problem management; ability to lead business meetings, discussions, debates, negotiations; ability to participate in creating joint projects.  

Ability to operate the received special knowledge in the internal plane of the individual consciousness provides students with the possibility of getting situational and perspective data about objects and general social environment, the opportunity to predict the outcomes of professional interaction, to plan personal professional activities, to form individual opinion on the worldview, and to develop personal style of professional work for its maximal efficiency.  
Many scholars stressed that the success of work depends greatly on concatenation of content and direction of the system of life values of the individual and the choice of activities adequate to the meaning of the activity; on the extent of knowledge of the individual about themselves and their professional prospects (L.S. Vygotskyi, O.M. Leontiev, E. Fromm). This combination is expressed in individual character features of a student. Those features correspond to the chosen profession and acquire a great importance in the human-human sphere of professional work as human personality is the object of work in this case. That is why a future social teacher should have a clear idea about their personality, its qualities, and abilities. These ideas and a fully formed mind image of a social pedagogue are going to provide a student with opportunities for consecutive personal transformations aimed at further development of personal qualities that meet the requirement for a social pedagogue.  
   Thus, we deem it necessary to specify the following constituents in the personal component: responsibility, tolerance to other opinions; ability to condone mistakes; honesty, sincerity, sensitiveness; ability to accept another point of view; industriousness; organizational skills; adherence to principles; observational skills; interpersonal skills; reasonableness; empathy; independence; ability to see and evaluate the situation from different angles.   
The knowledge of oneself as a personality leads to understanding oneself as subject of the future profession, understanding of others (a social service client as an object of professional activities of a social pedagogue) that is an important psychological condition of professional training of future social pedagogues. Taking that into consideration, we stress the importance of reflection in the structure of the personal component. Reflection is manifested in the adequate self-appraisal of conformity of personal trait system to the personal requirements for successful professional work, and also in the ability to constantly evaluate and analyze perception by other people (A.V. Krutetskyi, V.S. Merlin, and others). 

For a social pedagogue reflection is a process of receiving knowledge of internal psychic acts and conditions, awareness of a subject about his image in the eyes of other people or communities. It is an important aspect of profession.  

In the process of learning reflection helps students to get generalized knowledge about world and themselves. It assists in noticing contradictions, incompatibility of some thoughts, actions, and principles that, in its own turn, activates an internal dialogue turning self-knowledge and self-training in conscious consolidation of new desirable behavior elements. It manifests itself in acquiring special knowledge, skills, and professional values in the process of learning with their gradual accommodation to personal qualities, professional skills, and personal system of life values of a student. The interiorizing of that knowledge and those skills is done through reflexive interpretation of the received information as well as through the transition to the interior plane of consciousness.   The need for reflection as means of cognitive understanding of the situation appears in conflict situations, group discussions, and negotiations. We should also stress the role of reflection in problematic episodes of social life when a person’s actions are not regulated by rules, and the person has to construct their own behavior.    

The solutions made by a social pedagogue in the process of work have to do not only with the specific problem the client is addressing, but with the entire life as well. The life vector of a client can depend on the solution. So, social pedagogues have to be conscious about the responsibility not only for their decisions, but also for their consequences as well. S.L. Rubinshtein is pointing out that reflection determines the moral position of a personality, the moral responsibility for actions done and not done. Reflection helps to understand feelings of another person after an action.  
Reflection develops the ability to evaluate oneself and others realistically; to find the reasons of failures and overcome them; to find rational moments in one’s own work and work of others; to think dialectically. 
Thus, the generalized results of the forming experiment and their comparison with the results of the check experiment allow us to draw a conclusion about effectiveness of the presented socio-pedagogical and psychological conditions of training future teachers at universities. We have registered positive dynamics in the experimental groups during the forming experiment. For instance, high level has increased by 42,8 %, medium level has gone down by 1,4 % in experimental groups (thanks to the considerable growth of percentage of students at high level), and low level of professional readiness of students in experimental groups has decreased by 35,4 %.    
The results of development of professional readiness of future pedagogues to socio-pedagogical activities are represented in the histogram of the distribution of respondents according to the levels of professional readiness. The histogram shows graphically expedience and efficiency of the experimental study.
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      Conclusion
Thus, creation of the following special socio-pedagogical and psychological conditions of training future social pedagogues: activity in the professional sphere, including the international level; creating possibilities for introducing different material resources; ensuring successful and quick adaptation of students to the university conditions; purposeful formation of worldview position oriented at positive perception of the world; psychological readiness to the professional activity, psychological competence, motivational component, effective procedural component, personal component are going to contribute to increasing of readiness to professional activity and ensure forming of student activity in realization of their own life plans; purposefulness in reaching goals; openness in social functioning at the level of both the country and the world; the independence in thoughts, in realization of principles of vital activity, and in communication. 
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