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LANGUAGE LEARNING MOTIVATION: WHY WE KEEP GOING OR
GIVE UP

Motivation is a key yet complex factor in second language acquisition. It
drives why learners begin studying, how much effort they invest, and whether
they persist despite challenges. Gardner defines motivation as a combination of
effort, goal orientation, and positive attitudes toward learning [1]. Highly
motivated learners engage more actively and achieve better results, whereas lack
of motivation often leads to stagnation or withdrawal.

There are two primary types of motivation identified in educational
psychology: integrative and instrumental. Integrative motivation refers to the
learner’s genuine interest in the target language and culture, as well as the desire
to interact with native speakers. Instrumental motivation, on the other hand, is
goal-oriented and often linked to practical benefits, such as passing exams,
obtaining a promotion, or traveling abroad [3]. Both types play an important role,
yet research shows that integrative motivation often leads to deeper and longer-
lasting learning outcomes [2].

In recent years, the focus of motivational research has shifted from static
models to dynamic and contextualized approaches. Dornyei’s “L2 Motivational
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Self System” highlights how learners’ visions of their future selves influence
persistence [5]. This model includes three components: the Ideal L2 Self (the
person one wants to become), the Ought-to L2 Self (the expectations imposed by
others), and the Learning Experience (immediate learning environment). When
these elements align, learners experience stronger motivation and a higher
likelihood of success.

Sustaining motivation over time is a major challenge. Studies indicate that
motivation fluctuates throughout the learning process due to internal and external
factors such as self-efficacy, feedback, anxiety, and social context [6]. A positive
and supportive classroom atmosphere contributes significantly to maintaining
enthusiasm. Teachers who provide autonomy, relevant materials, and constructive
feedback help students develop intrinsic motivation — the drive to learn for
personal satisfaction rather than external rewards [8].

Demotivation may result from negative classroom experiences, unrealistic
expectations, lack of progress, or monotonous teaching methods. Dornyei
identifies teacher behavior, course content, and learner attitudes as major
demotivating factors [4]. Therefore, effective motivation strategies should not
only spark initial interest but also sustain long-term engagement through self-
reflection and goal-setting.

Beyond psychological and pedagogical aspects, sociocultural factors also
shape motivation. Globalization and the role of English as a lingua franca have
shifted learners’ goals from purely instrumental purposes toward developing
intercultural competence, personal growth, and global awareness [7]. Thus,
language learning is increasingly viewed not only as acquiring a skill but as
constructing one’s identity within a global context.

In conclusion, motivation in language learning is a complex, dynamic
process shaped by cognitive, emotional, and social factors. To sustain it, teachers
should create supportive environments that foster autonomy, meaningful goals,
and a sense of belonging. Understanding what drives or hinders learners provides
valuable insight for improving language education worldwide.
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ITiiouxkeeuu Ocman /Imumpoeuu
kypcanT Il kypcy [HcTUTYTY pakeTHUX BIHCHK Ta apTHiepii
Hayxosuu xepienux: Iliodyona Anacmacia /Imupiena
BUKJIaJlad Kadepu 1HO3EMHUX MOB Ta BIHCHKOBOTO MEpPEKIIaTy
HanionanpHa akajgeMis CyxomyTHUX BIMCHK iMeH1 reTbMana [letpa
Caraitnaunoro

IHO3EMHA MOBA SIK 3ACIB [ICUXOJIOTTYHOI'O
CAMOPO3BHUTKY TA TPODPECIMHOI CAMOPEAJII3ALIL
KYPCAHTIB

B Ham wdac, ocoOmmBO Imijg dYac TOBHOMACIITA0HOTO BTOPTHEHHS,
CaMOPO3BHUTOK € YK€ BXJIUBUM JJIsI MaOyTHIX o(ilepiB, HaBITh B CKJIAJIHHUX
KUTTEBUX  yMOBaX choroAeHHsA. OmgHUM 3  TEPCHEKTUBHHX  3aco0iB
MICUXOJIOTIYHOTO CaMOPO3BUTKY Ta mpodeciiiHoi peani3alii € BHBYEHHS
1HO3€MHO1 MOBH, 30KpE€Ma aHIIIIMCHKOI, SIKa € MOBOIO MI>KHAPOJJHOTO CIIJIKYBaHHS
B YKpaiHi.

IHo3emMHa MOBa € HE TIJIbKM HaBYAJILHOIO JUCIUILIIHOIO Y 3aKjIalaX OCBITH,
il 3HaHHS Ha IEBHOMY PiBHI € 000B’ I3KOBUM J1J1s1 BICHKOBOCITYKOOBIIIB (3aJI€5KHO
BiJI MOCa/M), & BUBUCHHS € HEBIJ'€EMHOIO YACTUHOIO BIIPOBAIXKCHHSI CTAaHAPTIB
HATO y 3CV. [1]

JIyist nesikux KypCaHTIB BUBYEHHSI MOBH € CKJIQJTHUM MPOIIECOM Ta BUKITHKOM.
[le BimOyBaeThcsi yepe3 cinabKi 3HAHHS 31 IIKONHM, Opak BIIBHOTO Hacy IS
3aCBOEHHS Marepialy, HEeBMOTHBOBAHICTh Ta HeOakaHHs BUMTH. B Toi ke yac,
JUTS THIIUX KyPCaHTIB, B IKMX € PO3YMIHHS Ta HABUYKUA MOBH, TTPOIIEC BUBYCHHS
€ IIKaBUM Ta 3axoIunroroduM. OKpiM TOTo, 3HaHHS 1HO3€MHOI MOBH BiJIKpHBa€
HOBI MOJIMBOCTI Ta IEPCIIEKTUBH, 110 € HAAUXAIOUUM JIJISI MOJIOAOTO IMOKOIIHHS:
MPOCYBAHHA MO CJIyxk01, 3aTy4eHHS 10 3aXOJIB 3 1HO3EMIISIMHU, BIIPSIKCHHS
3aKOPJIOH TOLIO.

OxpiM Kap’€epHUX IIparHeHb, MOBHA MTPAKTHKA BEZE IO CAMOPO3BUTKY Ta Ma€e
psI TIepeBar:
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